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IN	  THE	  END,	  YOU	  WILL...

• ...understand	  the	  importance	  of	  practice	  and	  why	  we	  need	  to	  
provide	  students	  with	  the	  space	  to	  take	  academic	  risks.

• ...be	  clear	  on	  why	  the	  most	  recent	  evidence	  is	  the	  most	  valid	  
and	  why	  (sometimes)	  our	  grades	  aren’t	  as	  accurate	  as	  they	  
could	  be.

• ...have	  a	  clear	  sense	  of	  how	  to	  develop	  a	  standards-‐based	  
mindset	  for	  grading,	  even	  if	  grades	  are	  reported	  in	  a	  
traditional	  way.

“A	  common	  purpose	  for	  homework...is	  to	  provide	  students	  with	  opportunities	  
to	  practice	  skills	  and	  processes	  in	  order	  to	  increase	  their	  speed,	  accuracy,	  

fluency,	  and	  conceptual	  understanding.	  Students	  should	  be	  fairly	  familiar	  with	  
the	  relevant	  skill	  if	  they	  are	  going	  to	  practice	  it	  for	  homework.”

-‐Classroom	  Instruction	  that	  Works	  (p.	  106)
Dean,	  Hubbell,	  Pitler,	  &	  Stone

Anytime a student makes a first 

attempt at practicing NEW 

LEARNING it should not be included 

in the grade book until the teacher 

provides descriptive feedback.

Practice



PRACTICE

Whose	  work	  is	  it?

Flawless	  instruction?

Clear	  on	  directions?

Feedback	  (immediate)	  matters.

When	  do	  students	  take	  academic	  risks?

Grade	  the	  “GAMES”,	  not	  the	  practice.

48	  becomes	  79!

Practice – My Bias
I assigned practice & checked for completion.

We went over practice work for understanding.

I provided descriptive feedback to students.

I (sometimes) kept track of their practice scores 
(zero weight).

I stopped using practice for summative 
purposes!

Most students did their homework anyway.

“If	  at	  anytime	  in	  the	  instructional	  process	  students	  demonstrate	  that	  
they’ve	  learned	  the	  concepts	  well	  and	  mastered	  the	  intended	  learning	  

goals,	  doesn’t	  that	  make	  all	  previous	  information	  on	  their	  learning	  of	  those	  
concepts	  inaccurate	  and	  invalid?”

-‐Thomas	  R.	  Guskey

Central	  Tendency
MEAN

(+) Most accurate average
(-) Outliers have a significant impact

MEDIAN
(+) Neutralizes the impact of Outliers
(-) Gaps between scores can be irregular

MODE
(+) Easy to see most frequent score
(-) Least reliable as score…far from middle average.



• It’s	  a	  not	  new	  phenomenon	  in	  education	  that	  
some	  students	  take	  longer	  to	  meet	  standards.

• Some	  students	  have	  a	  requisite	  amount	  of	  
background	  knowledge	  that	  provides	  an	  initial	  
advantage.

• How	  relevant	  is	  it	  that	  you	  used	  to	  not	  know	  how	  
to	  do	  something?

Improvement?

Learning is continual, so 
students must be given more than 
one opportunity to demonstrate 
their level of proficiency over the 

intended learning outcomes or 
standards. 

Rewrites

Why	  Re-‐Writes

¡Reduces	  student	  anxiety.

¡More	  “learning”	  focused.

¡Some	  students	  take	  longer.

¡Descrip<ve	  feedback	  ma?ers…as	  long	  as	  

students	  have	  the	  opportunity	  to	  use	  it.

Re-‐Writes	  –	  My	  Bias

¡ All	  of	  my	  students	  re-‐wrote	  important	  assignments.

¡ You	  had	  to	  redo	  or	  relearn	  before	  you	  re-‐wrote.

¡ I	  always	  kept	  the	  higher	  of	  the	  two	  scores.

¡ Individuals	  who	  consistently	  blew	  off	  the	  first	  test	  
“knowing	  there	  was	  a	  re-‐write”	  were	  handled	  individually.	  
(violated	  the	  social	  contract)

¡ I	  organized	  ONE	  re-‐write…beyond	  that	  it	  was	  up	  to	  the	  
student/on	  their	  own	  time.



What’s Next?

• Meaningful Student Ownership

• Students as meaningful decision-makers. 

• Self/Peer assessment.

• Research & practical strategies.

Questions/Connections...

@tomschimmer

www.tomschimmer.com tschimmer@live.ca


